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About This Learning Guide:
The Canton Symphony Orchestra presents “Music Through the
Generations.” This immersive learning experience will introduce
students to musical families throughout history and the impact
they had on culture and society. Additionally, this virtual concert
will teach students about traditions and the instruments of the
orchestra.
The following classroom materials can be used to enhance the
concert viewing experience by diving deeper into the topics
discussed during the concert.
Page 2 - Vocabulary List
Pages 3-5 - Kinder Concert Composers
Pages 6-24 - Learning Activities
(For a link to all music recordings, visit the Kinder Concert page
on the Canton Symphony website - www.cantonsymphony.org/
kinder-concert/)
For more information contact Rachel Hagemeier, Manager of Education
and Community Engagement, at rhagemeier@cantonsymphony.org or
330-452-3434 x604

Vocabulary List:
• Musical composition (music composition or simply
composition) - refers to an original piece or work of music,
either vocal or instrumental, the structure of a musical piece, or
the process of creating or writing a new piece of music. People
who create new compositions are called composers.
• Symphony - an elaborate musical composition for full
orchestra (strings, woodwinds, brass & percussion), typically in
four movements.
• Orchestra - a group of instrumentalists, most often comprised
of string, woodwind, brass, and percussion sections and
playing classical music.
• Society - the whole of people living together in a more or less
ordered community.
• Waltz - a dance in triple time (3/4 or the like) performed by a
couple, who, as a pair, turn rhythmically around and around as
they progress around the dance floor.
• Tradition - the transmission of customs or beliefs from
generation to generation.
• Cultural Heritage - legacy of tangible and intangible assets of
a group or society that is inherited from past generations.

Composer Family 1: The Mozart Family
Leopold Mozart - Father (1719-1787)
Wolfgang Amadeus Mozart - Son (1756-1791)
Leopold Mozart was a German composer, conductor, music teacher, and violinist.
He is probably best known for being the father and teacher of Wolfgang Amadeus
Mozart. The younger Mozart became one of the most influen�al composers of the
Classical period. Despite Wolfgang Mozart’s short life, he composed more than
800 works. He learned primarily from his father and performed publicly around
Europe as a young prodigy.

Leopold Mozart

Wolfgang Amadeus Mozart

Featured Piece: Overture to The Magic Flute
Wolfgang Amadeus Mozart (1791)
The Magic Flute (Die Zauberflöte) is an opera wri�en by W.A. Mozart in 1791. It is
an opera that includes both singing and speaking, which was very common for the
�me and is called Singspiel. The opera became instantly popular at its premiere.
The music of this opera uses all the “colors” or sounds in the orchestra. Each
instrument is used to create different moods and feelings as audiences watch the
drama�c storytelling happening on stage. The most famous part of this opera is
what is known as the Queen of the Night aria, "Der Hölle Rache kocht in meinem
Herzen" ("Hell's vengeance boils in my heart"), sung in Act II of the opera.

Lesson 1: Orchestral Instruments
CONNECTION TO ODE STANDARDS

Learning Objec�ve: Students will understand the
different instrument families in the orchestra and

K.1RE. Listen to and explore the music of
various styles, composers, periods and
cultures.

Materials: Orchestral Instruments Handout

5CE Explore selected musical
instruments aurally and visually.

Ac�vity:

INSTRUMENT FAMILIES

1. Review the different families of the orchestra with
the students. You can use the instrument
demonstra�ons on the CSO website as an
addi�onal tool.

Instruments are grouped into
families because of characteris�cs
they have in common, just like
families of organisms. The families sit
near each other in the orchestra and
make sounds from their instruments
in a similar way.

2. Using the Orchestral Instruments handout, have
the student verbally iden�fy instruments. Pictures
of each instrument are also on the CSO website.
Have students iden�fy the instrument family to
which each orchestral instrument belongs.

String Family: Make sound by
vibra�ng a string. They are typically
made of wood and have the same
basic shape.
Woodwind Family: Make sound by
using air to vibrate a reed or blow air
across an opening in the instrument.
All used to be made of wood, and
now some are made of metal.
Brass Family: Make sound by
“buzzing” the musicians lips together
and blowing air into the instrument.
They are all made of metal, specifically
brass.
Percussion Family: Make sound by hi�ng
the instrument with your hands, a mallet,
or against each other. This family has the
most instruments!

Key:
1 - cello
2 - clarinet
3 - �mpani
4 - tuba
5 - french horn
6 - oboe
7 - bassoon

8 - double bass
9 - trombone
10 - snare drum
11 - trumpet
12 - flute
13 - violin or viola

Handout: Orchestral Instruments
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Composer Family 2: The Strauss Family
Johann Bap�st Strauss I (Sr.) - Father (1804-1849)
Johann Bap�st Strauss II (Jr.) - Son (1825-1899)
Both Strauss Sr. and Strauss Jr. were composers in the Roman�c period famous for
their music inspired by the popular dances, or light music, of the �me. Strauss Jr.
was known as the “Waltz King” during his life�me and is partly responsible for the
popularity of the waltz in Vienna during the 19th century. Although Strauss Jr.
inherited the talent for music, Strauss Sr. did not want his son to follow in his
footsteps. Regardless, Strauss Jr. became very successful as a composer

Johann Strauss I

Johann Strauss II

Featured Piece: Overture to Die Fledermaus (The Bat)
Johann Strauss II (Jr.) (1874)
Die Fledermaus was an opere�a composed by Johann Strauss Jr.. An opere�a is a
genre of light opera that includes spoken dialogue, songs, and dances. An opere�a
is lighter than an opera in terms of its music, orchestral ensemblesize, length, and
subject ma�er.

Lesson 2: 3/4 Time in Music
CONNECTION TO ODE STANDARDS
K.1RE. Listen to and explore the music of
various styles, composers, periods and
cultures.
1PR Demonstrate same and different
(e.g., fast/slow, loud/so�, high/low and
long/short).
1RE Recognize how music is used for a
variety of occasions.
K.5PE Demonstrate and maintain a
steady beat while performing simple
rhythmic echoes.
K.3RE Recognize same and different
(fast/slow, loud/quiet, high/low, long/
short).
K.4RE Respond to music using
movement, dance, drama or visual art.
K.8RE Experience the difference
between steady beat and rhythm
(through movement, body percussion).

Learning Objec�ve: Students will learn and iden�fy
fast and slow music. Using an example, students will
learn about ¾ �me and perform a waltz.
Materials: Recording of Die Fledermaus and Dancing
the Waltz Handout.
Ac�vity Part 1:
1. Listen to the recording of Die Fledermaus (about 8
minutes long, listen to at least 5 minutes). As the
students listen, ask them to tell you when the
music gets faster or slower. Students can do this by
raising a hand/thumbs up when the music gets
faster, and lowering a hand/thumbs down when
the music slows back down. If no change is
happening, students can relax their hand in the
middle.
2. A�er listening to the piece, have a discussion about
the changes in tempo. How could they tell the
difference? How did it make them feel?

Ac�vity Part 2:
1. Explain what a waltz is to the students. It is a dance done in ¾ �me. There are three dis�nct
beats in the dance.
2. Listen to 2:50-3:40 of Die Fledermaus again. This sec�on of the music is a waltz. Have the
students listen for the snare drum which hits on beats 2 and 3.
3. Once the students have iden�fied the waltz and can feel the three beats, have them step to
the dance. Students will step forward on beat 1 and clap on beats 2 and 3 (with the snare
drum). Students can move freely throughout the room, like they are dancing their own
waltz!
4. Op�onal: Students can try stepping a waltz. Using the diagram a�ached, show the students
a very simple box step. Star�ng slowly and coun�ng out loud, have the students try the
dance. (Step forward, side - side, step back, side-side.)
5. Once the students understand the dance pa�ern, play Die Fledermaus again and have the
students try and dance to the beat!

Handout: Dancing the Waltz
Die Fledermaus Recording: h�ps://www.youtube.com/watch?v=gPybrOxRoT4

Composer Family 3: The Mendelssohn Family
Fanny Mendelssohn - Older Sister (1805-1847)
Felix Mendelssohn - Younger Brother (1809-1847)
Felix and Fanny were born in Germany, about 50 years a�er Mozart was born.
Both Fanny and Felix were pianists and composed classical music during the
Roman�c period. Fanny had a lot of musical talent from a young age. Despite
living in a �me where is wasn’t acceptable for women to be composers, she wrote
over 400 pieces of music! She had a large influence on Felix who composed many
famous works and also was in charge of a professional orchestra, the Leipzig
Gewandhaus Orchestra.

Fanny Mendelssohn
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Featured Piece: "Wedding March" in C major
Felix Mendelssohn (1842)
Felix Mendelssohn’s “Wedding March” is one of the most well-known pieces from
his suite of incidental music to Shakespeare's play, A Midsummer Night's Dream. It
is one of the most frequently used wedding marches, generally being played on a
church pipe organ.

Lesson 3: Tradition and Emotion in Music
CONNECTION TO ODE STANDARDS
SS3. Heritage is reflected through diverse
cultures and is shown through the arts,
customs, tradi�ons, family celebra�ons
and language.
3CE Listen to and iden�fy music of
various and contras�ng styles,
composers, periods and cultures.

Materials: Music recordings, paper, drawing utensils
(pencils, markers, crayons, colored pencils)
Ac�vity Part 1:

K.1RE. Listen to and explore the music of
various styles, composers, periods and
cultures.
K.4RE Respond to music using
movement, dance, drama or visual art.
K.7RE Discuss and iden�fy songs that are
used for special occasions.
K.1CO Experience how music
communicates feelings, moods, images
and meaning.

Music Examples:

Learning Objec�ve: Students will listen to various
famous classical music pieces, understand their
tradi�onal func�on, and reflect on how each makes
them feel.

1. Have students listen to some famous pieces of
classical music. As they listen, have the students
think of words, images, or feelings that they
associate with the music they are listening to. They
can draw a picture or write down words as they
listen. Listen to as much of each piece as you feel is
necessary.
2. A�er each piece, tell the students about the
original func�on of the pieces and how they are
used today. Do the students’ feelings about the
piece match up with the original func�ons and
tradi�ons associated with the music?

Visit cantonsymphony.org/kinder-concert/ for easy access to all recordings.

1. “Wedding March” in C major: Composed by Felix Mendelssohn, this piece was originally
wri�en as wedding music to be used within a play. Now ,this piece is used as the recessional
at weddings. It is meant to be joyful and celebratory.
2. Toccata and Fugue in D minor: Composed by Johann Sebas�an Bach around 1704 (exact
date is unknown), this work was originally intended for organ but now is also played by
orchestras. Some scholars think it might have first been composed to depict a storm. It is
now one of the most famous pieces for organ and has been used in movies to create a sense
of horror or suspense.
3. The Swan: The 13th and penul�mate movement of The Carnival of the Animals by Camille
Saint-Saëns. Originally scored for solo cello accompanied by two pianos, it has been
arranged and transcribed for many instruments but remains best known as a cello solo. This
piece is meant to evoke the s�llness of nature and the beauty of the swan. Some�mes called
The Dying Swan, it is also a bit sad. It has been used in movies, and as music for ballet
dances and Olympic ice ska�ng.
4. William Tell Overture Finale: Composed by Gioachino Rossini in 1829, this piece is also
called the “March of the Swiss Soldiers”, alluding to the final act, which recounts the Swiss
soldiers' victorious ba�le to liberate their homeland. It is now associated with horseback
riding a�er being used as the theme for The Lone Ranger.

Lesson 4: The Role of the Composer
CONNECTION TO ODE STANDARDS
5RE Iden�fy and discuss various uses of
music in the United States and the
various meanings of the term
“musician.”
K.3CO Connect a concept shared
between music and another curricular
subject.
SS9. Individuals share responsibili�es
and take ac�on toward the achievement
of common goals in homes, schools and
communi�es.

Learning Objec�ve: Students will understand that
everyone has a role to play in society, including
composers!
Materials: Roles in Society Handout, paper, drawing
utensils
Ac�vity Part 1:
1. Discuss with the students how everyone has a role
in society - this can be classified as a job, student,
volunteer, etc. Usually, people think of their role in
society as their job. You can use the Roles in Society
Handout to give examples (fireman, doctor,
teacher, etc.). On that handout is the role of a
musician/composer!
2. Next, explain how composers have had many roles
in society throughout history. Some have wri�en
music for royals, the church, dancing, or just
enjoyment and entertainment. People like Fanny
Mendelssohn wrote music and published it for
other people in society to play. Composers today
o�en write music for orchestras or specific
musicians. These composi�ons can commemorate
a holiday, an event, or be for pure entertainment.
Composers and musicians will also record music for
movies and to be released on albums.
3. Guide a discussion with the students, about roles in
society and the different jobs people can hold as
well as the role of musicians/composers in society.
Ask the students what is their role right now in
society and what they want to do when they are
older.
4. Ask the students to draw a picture of what they
hope to do in society.

Handout: Roles in Society

Firefighter

Doctor

Teacher

Musician/Composer

Composer Family 4: The Coleridge-Taylor
Family
Samuel Coleridge-Taylor - Father (1875-1912)
Hiawatha Coleridge-Taylor - Son (1900-1980)
Avril Coleridge-Taylor - Daughter (1903-1998)
Samuel Coleridge-Taylor was a composer and
conductor from England. His mother was an English
woman and his father was a Krio man from Sierra Leone. His father became a
prominent administrator in West Africa. Samuel Coleridge-Taylor was very
successful as a musician, even touring to the United States three �mes. He
married an Englishwoman, Jessie Walmisley, and they had two children. Their son,
Hiawatha, adapted his father's music for a variety of performances. Their
daughter, Avril Coleridge-Taylor, became a composer-conductor.

Samuel Coleridge-Taylor

Avril Coleridge-Taylor

Featured Piece: Danse Negre from African Suite
(1898)
An ar�s�c turning point for Samuel Coleridge-Taylor happened when he met the
African-American poet Paul Laurence Dunbar. Taylor was about twenty years of
age at the �me and the two were soon collabora�ng on musical projects. Dunbar
influenced the young composer to concentrate on his African heritage. It was
under Dunbar’s influence that Taylor composed his African Suite for piano in 1898
and then orchestrated the work shortly therea�er. The four movements depict
different elements of the African experience, but the finale, “Danse Negre,” is the
most dis�nctly African in tone and feel.

Lesson 5: Drumming and African Heritage
CONNECTION TO ODE STANDARDS
SS3. Heritage is reflected through diverse
cultures and is shown through the arts,
customs, tradi�ons, family celebra�ons
and language.

Learning Objec�ve: Students will learn the basic
history of African drums and demonstrate a variety of
rhythms in a call-and-response ac�vity.
Materials: Classroom percussion instruments, sample
rhythms.
Ac�vity Part 1:

K.4PE Play a variety of classroom
instruments, alone and with others, and
demonstrate proper techniques.
K.5PE Demonstrate and maintain a
steady beat while performing simple
rhythmic echoes.
K.1RE. Listen to and explore the music of
various styles, composers, periods and
cultures.
K.2RE Explore a variety of classroom
instruments (metals, skins and woods).

Djembe

Share a short history of African drumming:
1. One of the oldest African drums is the Djembe
(jem-beh). The term “djembe” originates from the
Bambara saying “Anke djé, anke bé” which
translates to “everyone gather together in peace."
Its origins with the "numu," a social class of
professional blacksmiths from the Mandinka
(Maninke) people of western Africa around 1300
AD.
2. The djembe is the primarily instrument used for
dance music at marriages, bap�sms, funerals,
circumcisions and excisions. Songs are also played
during the ploughing, sowing, and harvest, used for
courtship rituals and even to se�le disputes among
the men of the village. In a typical ensemble, there
are two djembes. Women sing and clap hands
while moving in and out of the circle, showing off
their skill as dancers. The djembe master, or soloist,
leads the pace of the dance, increasing the tempo
when good dancers enter the circle. A single song is
played for most occasions, usually las�ng a few
hours.

Ac�vity Part 2:
Lead the students in a call-and-response ac�vity:
1. Have each student take a drum or other classroom percussion instrument. Students can also
use body percussion for this ac�vity (clapping, etc.).
2. Play a rhythm (examples a�ached) and have the students repeat it back you to you.
3. Op�onal: Choose a student to lead the call-and-response ac�vity.

Handout: Call-and-Response
Example Rhythms:

